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FWaU ASiuS cr m AtOBUM 

Pef m lti.ua of t o* Pr oblem 

The problem undertaken in till* study mu; 1) to surrey tne 
subject of curriculum d*velo;«*nt, which usyiies curricula* revision, 
in the field of higher education for the purpose of disc over la* ee* 
tmbliahed fecta bavins practical application to curriculum development 
in Marine Corpe Schools; 2) to evaluate the current procedure* of cur- 
riculum development la Marine Corps School* vita reepect to the ascer- 
tained facta; and 3) to propone a plaa for improving the procedure of 
curriculum development in Marine Corps Schools, at justified by the eval- 
uation. 

aeUmltatiou of lae Problem 

Marine Corps Schools, „ua»tico, Virginia, la t.i« prlaci :al agency 
providing for tha military education of coamiealoned officare of the U. 3. 
Marina Corps, figure l illustrates the place of Maxine Cons Schools In 
the officer educational system, and its relation to schools at the other 
services sad to civilian educational institutions to which officers ere 
regularly assigned for training. 

Those activities of Marin* Corps Schools which are directly con- 
cerned with the aoeampl iahment of the academic objectives are collectively 
designated as the academic organisation of Maria# Corps Schools. It le 
this academic organization which falls within the scops of this study. 
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FIGURE 1. OFFICER EDUCATIONAL SYSTEM 
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It U illustrated in Figure S, The functions of certain of the com- 
ponent schools mad academic special staff sections ax* prescribed la 
Appendi* A* 

Sot all the coc^ocect schools vent considered by tat study. The 
study tat limited to those school* which art concerned with gaoeral mil- 
itary education, ?li,, The Sasic School and the Amphibious Warfare School, 
Junior and Staler Courses' . Curraat procedures la curriculum development 
In Maria* Corps Schools have beta designed to mast primarily the meeds of 
these general service schools, as they occupy the pcs it loss of paramount 
Importance la the overall educational system, sod they constitute the 
bulk of tbs academic activities at the schools. The retention Division, 
dealing with non-resident instruction, particularly of the civilian com- 
ponent of the Marlas Corps, was considered to represent ea area tuff lc lent 
for separate study* 

Officers assigned to The Basic School, the Initial step la the 
officer educational system, are Ravel Academy or civilian college grad- 
uate#, or former enlisted men mho ere college graduates or have been eval- 
uated and found to have attained scholastic background equivalent to a 
college graduate. Therefore , from the standpoint of position in an educa- 
tional hierarchy, the schools considered ere graduate professional schools. 



1. Throughout the remainder of this study, it Is only The Basic School 
end the Amphibious Warfare School which are denoted by the term "Marine 
Corps Schools". Such schools as the Comnualeattca Officer*# School will 
fail within the category of schools of the Marine Corps, other than 
Marine Corps Schools. 



COMMANDANT 
MARINE CORPS SCHOOLS 
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FIGURE 2. ACADEMIC ORGANIZATION, MARINE CORIG SCHOOLS 
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11 VM fsw** w mi KktviiM Uaet ft curriculum cea- 

•late of more them Juet U« courses Mi* study, or content, to os coverse, 
Bsvevex*, tins available to ccaplet • this study precluded t he scmeldsra- 
tlos of other then this o»e aagar aspect of tm curriculum. 

floes the priaery concern of this study was to improve tbs pro* 
cciurc of curriculum development is Karlas Corps Schools, the context 
of this study hat been limited saialy to pointing out srsss in which it 
was fslt ths procedure might we improved. As a result, many of the ex- 
cellent aspects ef the operation of the School* have sot tees adequately 
described# they have bean aentloasd exmctfically only shea it see <eeir- 
able to do so to make tea study mors meaningful, or as useful illustrn- 
tlons, or to counteract a possible wrong impression of ths quality of tbs 
ore rail program* 

Hssd for the Study 

Innumerable indications that officers completing the courses at 
Marins Corps Schools fell short of a minimally acceptable standard of 
proficiency in natters pertaining to human relations sad tea rout las, 
day-to-day administration and management of activities at all levels of 
ceases 1 vere the initial clue# to the asset for this study* Problmee in 
these fields had been Incorrectly handled either because the parties con- 
cerned vere ignorant of the skills or knowledge* or attitudes upon which 
a proper solution should have been based, or they vere unaware of the ex- 
istence of the problem, being lncacqwtent to recognise it. A perusal ef 
the Schools* syllabi of Instruction revealed, little if any instruction 
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la tacse fields of eoDcera# and, what Si*o»red to oo, uantmatou la* 
ntiucti.ua la other*. 

TL* fact that the curriculum miau l inadequate and unbalanced, 
of itself, wm suggestive of fault? curriculum development procedure, 
further prellalaar/ study revealed that: 1) bo standard proesdurs for 

curriculum development la Marins Corps educational activities ex is tad; 

2) curricula content vara dot* rained subjectively; and 3) there had never 
fcaca a survey made of the procedure of curricula development la the 
Marlas Corps by persons with psychoedueatioaal training. It vas ti^e re- 
fers considered that a study of the setter vas justified. 

Method of Solution 

la general, the sttbed employed la solving the problem vas the 
aoraative-survey method, utilising a combination of documentary frequen- 
cy said survey •appraisal techniques. 

As ms previously indicated, as a need for this study, the Marlas 
Corps has never made a scientific study of the matter of curriculum devel- 
opment, nor has It evolved a standard procedure. Therefore, e survey of 
previous related studies to establish the criteria with which to evaluate 
present conditions and procedures at Marine Corps Schools vas impossible. 
It was necessary, them, that the date collected include, la addition to a 
survey of the situation at Marla# Corps Schools, those practices in the 
field of education which vers applicable to curricula* development la 
Murlue Corps Schools* to serve as the evaluative criteria. 

The solution to the problem vac effected la the following sequence. 
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catch »te? beiae treated in succession by tbs subsequent chapters; 

Ao « first step, ft cesprebeasive survey «u mis cf fioctaenta 
relating to cnrriculvsft dewelejwint is the field cf education for the pur- 
pose <?f discovering feet* hrriiwj practical e f pi lest 5. on to curriculs* dt- 
relc-r*ent la Marine Corps Schools} t.e, , to establish evaluative criter- 
ia. 

As a crccai step, usisc the evaluative criteria as ft frsre cf 
referenda, those specific aspects of ctsrrlcels* development in Marine 
Corps Schools to be evaluated sere fomaatoi. 

As « third step, ft survey was sale of Marine Carps Schools ’ 
material relating to present conditions and procedures of curricula* 
development fro* the general point at view of the specific aspects to be 
evaluated. 

As ft fourth step, the procedure of carrlculaa development is 
Marine Corps Schools vas evaluated end constructively criticised, a*! 
those factors which would contribute to an improved procedure were iso- 
lated. 

At ft last step, a systenetlc procedure for curriculua -evelop- 
aftnt in Marine Corps Schools vas proposal. 
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Introduction 

la general, t be survey of educational literature for to* purpose 
of discovering fact* having practical application to curriculum oevslop- 
amt in Marina Corps Schools revealed little, if anything, having diract 
application to the field of higher education, lat alone the graduate 
Laval* la comparison with tba etac&er of sources coocerned vith the pro* 
cedurt of curriculum devclopmaet la elementary and secondary school*, it 
mty ha stated that, except for some literature indicating the alas and 
gsneral subject content of curricula in teacher and genera 1 colleges, 
aaterial night be consider#! as being nonexistent. Consequently, in the 
absence of sources specifically assigned to treat the probJesi of curricu- 
Is# uevelopSient on the level being cons Ida rod by this study, it vat neces- 
sary to deters! ns those aspects of curriculum development consiatred to 
be catmsn to all educational systems, plus any especially applicable to 
the level being considered, from all available sources* These vere ana- 
lysed separately from the context of this study, sad only these consider- 
ed ea being possible of practical application by the Schools vers usad. 
Such factors as the negligible affect of individual differences and a 
unified Interest asms the students resulted in somevfcat of a departure 
from conventional educational practices. 

It van discovered that the development of currlculua content 
could not be accomplished independently of other considerations, the 



